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Constructive feedback as a collaborative learning opportunity



•

•

• Sharing what ‘constructive’ looks like for you

•

•

• For both ourselves and students’

• Emotional intelligence – relationship awareness and relationship management skills (Goleman 2004)

• Managing our concerns as practice educators

•

•



The Conversation…..



•

•

•

•



Constructive feedback as a collaborative learning opportunity



• Emotional intelligence – relationship awareness 

and relationship manage
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Constructive feedback as a collaborative learning opportunity



• Emotional intelligence – relationship awareness 

and relationship manage

•

•



Comfort Stretch Panic Model of Learning Development (Rohnke, 1984)

 The Comfort Zone:

• Comfortable – includes everyday activities such as doing the same things and 

mixing with the same people.

• When most of your activities are in this zone life is, of course, ‘comfortable’ 

but you do not learn very much nor develop yourself –it can lead to the zone 

shrinking.

 The Stretch Zone:

• area of novelty, exploration and adventure.

• the things you haven’t done for a long time or have never done before.

• This zone is not really a comfortable place – but it is a stimulating one. It is 

where we stretch and challenge ourselves mentally, emotionally or physically.

 The Panic Zone:

• the area of things-to-be-avoided either because they are unacceptable or too 

far at this stage.

Great 
model for 
reflection 

too ☺



Reflective Self-Assessment 
(Stage 1 of the Feedback process)



Constructive feedback as a collaborative learning opportunity



•

•

• Sharing what ‘constructive’ looks like for you

•

•

• For both ourselves and students’

• Emotional intelligence – relationship awareness and relationship management skills (Goleman 2004)

• Managing our concerns as practice educators

•

•



Transparency in the Assessment Process











A collaborative 
approach to feedback

 Role-models good practice

 Role-models techniques for reflection and how to ‘delve deeper’

• They are learning from observing, listening and engaging

• By being able to ask the Educator questions they are learning to ask 

questions of themselves

 Becomes a conversation and can form part of their holistic assessment

 Enhances and supports further critical reflection on behalf of the learner

 Makes it less ‘scary’ and so encourages the learner to actively seek 

constructive feedback

• Builds trust

 Role-models continuous learning

• Link to SW CPD journey

• Values and Ethics



“The 

conversation is 

the relationship.”

Susan Scott
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Applying the lens of 
Attachment Theory in the 
PE/student relationship-

Finetuning Feedback



The need to ‘finetune’ feedback



The space in which we practice-
A contextual approach to Practice Education



 “Social Work requires a capacity for love in all its 

infinite forms, the acceptance of humans as 

unique individuals that may require a truly 

creative relationship to overcome the ridged and 

structural discrimination within society.” (James 

2019)









What makes 
a successful 
supervision?

Support

Availability

Openness

Trust



A shared goal: To create a working 
alliance, the PE and student need 
to have an agreement about the 
goals and tasks for the supervision 
process. Bordin (1983) stressed 
that the approach must 'center 
around the feelings of liking, 
caring and trusting'



Attachment across 
the lifespan-
context of Practice 
Placement

• Care seeking

• Proximity 
seeking

Attachment

• Safe Haven

• Secure Base

Caregiving
• Defining the 

new 
professional self

Exploration

'Focused and productive exploratory activity is presumed to occur only 
when the individual does not question security and availability.' Feeney 

and Collins (2004)



The starting point:
PE/Student relationship

Challenge in 
practice

Activated 
Attachment 

system

Seeking 
proximity 
with PE

Considering 
PE as 

Secure Base

Developing 
professional 

sense of 
self

SW student on 
placement



The starting point:
PE/Student relationship

Challenge in 
practice

Activated 
Attachment 

system

Seeking 
proximity 
with PE

Considering 
PE as 

Secure Base

Developing 
professional 

sense of 
self

SW student on 
placement

Not 
reciprocated -
learner feeling 

invalidated

Questioning trust 
and motivation to 

learn – avoidance / 
defensiveness in 

behaviour? Seeking 
safety

Negative 
reinforcemen

t – impact 
on future 
learning 

situations



Mental models of 
attachment and 
internal working 
models:

General attachment 
vs 
relationship specific attachment

secure Insecure

Self- worth

Empathy



Receptiveness to 
feedback: 
the lens of 
attachment



Giving and receiving feedback – your mindset?























To sum up....
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